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Muswell Hill School is an inclusive school and we welcome children of all 

abilities, including those with special needs. 

If you would like to talk about our provision for children with special needs, 

please contact our Special Educational Needs Co-Ordinator (SEND) whose 

email address is: senco@muswell-hill.haringey.sch.uk 

This brief report gives some basic information about children with Special 

Educational Needs and Disabilities (SEND) as well as providing an overview of their 

progress in the previous academic year (2015-2016).  

This report should be read in conjunction with the school’s “Local Offer” and Special 

Educational Needs policy, both of which are on the school’s website.  

Background  

Children are defined as having Special Educational Needs (SEN) when they have: 

 A significantly greater difficulty in learning than the majority of the children of 
the same age.  This may include children with  emotional or behavioural 
difficulties 

 Or a disability which affects their ability to access and benefit from the 
educational opportunities generally enjoyed by children of the same age. 

 
Whilst such children will generally participate in all areas of school life, their needs 
cannot be met solely through normal classroom management and procedures.  
 

Numbers of children with Special Needs children have different levels and types of 

special needs and we tailor our interventions and programmes accordingly.  The 

numbers of children currently (September, 2016) in our various SEN categories are 

as follows: 

SEN Category Definition Numbers 

Statemented 
children 
(in transition to 
Education, Health 
and Care Plans) 

Children who have complex needs and require 
one-to-one support from an adult, for which the 
school receives additional funding. 

3 

School Support Children who are not making progress and have 
identified learning or emotional difficulties. 
Where progress is minimal, the school seeks 
advice and input from outside agencies 

18 

Booster Group 
children 

Booster groups are 
provided for children 
who are slightly below 
national expectations 

English  9 

Mathematics 3 

Disabled children Children with physical or medical conditions 
requiring special arrangements 

4 
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Communication and interaction difficulties 

This is the greatest area of need for our SEND pupils. This includes those children 
who are on the autistic spectrum  

Support from outside agencies  

Various outside professionals support the school with specialist expertise, as follows 

Service Assigned Specialists 

Educational Psychology Service Karen Hodes 

Speech, language and communication 
Service 

Sarah Purdie, Emma Harvey 

Autism Service Tim O’Connor, Letica Knight 

Tavistock  Psychotherapist Laura Glendinning 

Royal Institue for the Blind Ros Davis 

Hearing Impaired Service Catherine Routley 

Educational Welfare Service (EWO) Serif Mulal-Ali 

Social Workers from Haringey and 
Barnet 

N/A 

Children’s Adolescent and Mental 
Health Service (CAMHS) 

N/A 

Inclusion of pupils 

The school’s “Local Offer” details, in some depth, the school’s ethos and how 

children with special needs are supported and assessed. Suffice to say that inclusion 

is key to the school’s ethos and that no children are excluded because of an SEN or 

a disability. 

Progress 

There is a national system in place to assess the progress of children at the end of 

KS1 (Year 2) and the end of KS2 (Year 6).  These are standardised tests taken by 

the majority of children and are based upon the National Curriculum.  Year 6 tests 

are marked externally (apart from in writing) and Year 2 tests are teacher assessed. 

Whilst teachers and adults involved with children are continually monitoring the 

progress of children on a day to day basis, the school also uses: 

 Standardised tests in English and Mathematics taken at the beginning and 

end of the year by children in all year groups (apart from Reception). 

 Reception classes have their own system of assessment which is ongoing 

throughout the year. 

 Additionally, the school uses a range of different assessments in English, 

Mathematics and other areas of the curriculum to ensure that progress is 

regularly reviewed. 

There is no nationally recognised system for determining what criteria should be 

used for measuring the progress of children who have special needs who, by 



definition, are likely to make slower progress than their peers.   

Currently progress of children who have special needs is assessed by using their 

progress as measured by Standardised Tests, teacher assessments as well as 

relevant assessments, which are specific to need.  

 

Progress of Year 6 SEN children from KS1 to KS2 (2015-2016) 

Note that SATS changed in 2016. This means the Year 6 children completed a 

different KS1 SAT and, in 2014 the National Curriculum changed. Therefore, children 

in Year 6 were taught the previous curriculum and changed to the new curriculum in 

order to access 2016 SATS.   

Subject All Year 6 children 
making expected  
progress 

SEND children 
7 pupils including 4 
with statements 

Reading 70% 
 

58% 

Writing 58% 38% 

Numeracy 58% 25% 

 

Please note the following: 

 

1. We are using the same progress indicators for SEND children as children who 

have no additional needs.   

2. The Year 6 SATS in 2016 have been nationally recognised as being much 

harder than in previous years.  This was particularly detrimental for our 

children with significant special needs in terms of measuring progress from 

KS1 to KS2 as well as being able to access the tests.  

3. In Year 6, there were 4 statemented children, one of whom made outstanding 

progress in both reading, writing and maths, attaining expected levels. 

Another statemented child also made expected progress in reading.  

4. 2 statemented pupils were not entered for the SATS but made progress as 

measured by other assessments e.g. language, reading and social areas of 

development. This was shown in books but, due to not sitting the tests, is not 

recognised in school data. For example, Raiseonline.  

Progress of other SEN children for the academic year from 2015-2016 (This 

includes all children, including those with statements of educational need) 

 70% of pupils made expected or higher progress in English  

 83%  of pupils made expected or higher progress in Mathematics 

Children also made progress in other areas, most notable language, de-coding skill 

and basic numerical skills 



 

These results are good for the following reasons: 

 

1. Children with SEN are making similar progress compared with their  peers 

(although this won’t necessarily be reflected in attainment) 

Other  

We now screen all children in Reception in the Autumn Term for language skills as 

below average language scores are one of the most important determinants of future 

academic progress.  This is a lengthy process (each assessment takes 

approximately 30 minutes) but it proves invaluable in identifying children’s suitability 

for early intervention programmes.  

We also have a number of other detailed assessments which can help identify 

specific difficulties, some of which are listed below: 

1. Recently developed software to identify dyslexia tendencies 

2. Software which gives a comprehensive profile of the cognitive functioning of 

children, aged up to 8 

3. Reading age, comprehension ages 

4. Spelling ages 

5. Behavioural and emotional assessments 

6. Programmes for assessing gross/fine motor skills 

7. Language and vocabulary assessments 

8. Tests to assess processing disorders 

SEN funding 2016-2017 

Total SEN funding for 2016-2017 is a total of £100,118  

How monies are spent: 

1. Approximately £70,000 on statemented pupils 

2. Approximately £29,000 on Learning Support Assistants (LSAs) to support 

children in small groups or individually 

3. Approximately £24,000 on supporting individual pupils without statements, 

resources, cover for meetings.  

Intervention groups are costed and analysed for their impact. 

Revised code of practice: 

The SEN code of practice was revised and implemented from September 2014. 

The most important changes are: 

1. Every school needs to produce a local offer.  Our current offer was produced 

after consultation with the SEN governor, parents, colleagues from other 

boroughs and input from individual children 



2. The emphasis for the SENCo is more strategic, advisory.  Class teachers will 

be increasingly expected to take the lead in review meetings with the SENCo 

present in an advisory role. 

3. Focus is very much on outcomes.  Assess, Plan, Do, Review are key 

principles  

4. Class teachers are expected to deliver a curriculum which can be accessed 

by most pupils with appropriate differentiation and support 

5. More emphasis on the involvement of parents and children in drawing up their 

support plans 

6. Statements are replace by Educational, Health and Care Plans (EHC) 

7. School action plus/school action replaced by one category known as school 

support 

 

Priorities for 2016-2017 

1. Update provision map including the various assessments used to evaluate the 

impact of intervention programme 

2. A revised parental leaflet to include current practice as well as outlining what 

we offer for children with special needs in terms of resources, assessments, 

intervention programmes and teaching 

3. To consider our support structure in view of research from organisations such 

as the Sutton Trust and a  reduction in monies for our statemented pupils and 

likely reduction in pupil premium funding 

4. To continue   employing further outside expertise on a more regular basis 

5. To consider sharing the financing outside professionals with other schools in 

our network and local boroughs 

6. To continue to develop strategic networks with local schools and other 

boroughs 

7. To update the SEND  policy in line with current legislation 

 

Gillian Collin October, 2016 

 

 

 


