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Pupil premium report for Muswell Hill Primary School  

 

The Pupil Premium Grant is additional funding targeted at pupils from disadvantaged backgrounds. 
 
When allocating the pupil premium grant at Muswell Hill, we have considered what our eligible children need in order to achieve their full potential and what 
the barriers are for them. 
 
We have agreed on the following areas and have directed the funding into initiatives that will meet these needs: 
 
1. Pupils being emotionally and physically ready to learn 
2. High quality 1st wave teaching that leads to raised attainment 
3. A meaningful and enjoyable knowledge-based curriculum that engages and enthuses pupils 
4. Engagement of parents/carers in their child’s learning and life at school 
 
Please click on the tabs that outline how we spend the pupil premium allocation at Muswell Hill each year. 
 
The impact of initiatives is measured at the end of each school year. Achievement data for pupil premium/disadvantaged pupils is gathered and comparisons 
are made between them and non-pupil premium/disadvantaged pupils nationally. 
 
The strategy and allocations are reviewed annually to ensure they meet the needs of our pupils. 
In order to meet the above requirements, the Governing Body will ensure that provision is made which secures the teaching and learning opportunities that 
meet the needs of all pupils. 
 
As part of the additional provision made for pupils who belong to vulnerable groups, the Governors of the school will ensure that the needs of socially 
disadvantaged pupils are adequately assessed and addressed through termly pupil progress monitoring and a range of other means e.g. surveys/pre & post 
intervention assessments. 
 
In making provision for socially disadvantaged pupils, the Governors of the school recognise that not all pupils who have disadvantaged backgrounds receive 
Free School Meals. The Governors reserve the right to allocate the Pupil Premium grant to support any pupil or groups of pupils the school has legitimately 
identified as being socially disadvantaged. 
 



 
  

Page | 2 

19-20 Pupil premium spending based on January 2020 census 
 

SUMMARY INFORMATION 

Date of most recent pupil premium review: September 2019 Date of next pupil premium review: September 2020 

Total number of pupils: 420 Total pupil premium budget: £46,460 
£47,695 

Number of pupils eligible for pupil premium: 22/26 Amount of pupil premium received per child: £1320/£2300 

 
In order to ensure that the grant impacts on outcomes for children, the Pupil Premium Grant (PPG) spending will be allocated based on analysis of in-
school data and finding from reviews etc.. 
Priorities are based on analysis of this data and planned accordingly. 
The priorities for the school for the current academic year can be found in the Pupil Premium Action Plan below. 
Reporting actions are as follows: 

• The Headteacher/Assistant Headteachers/Inclusion Manager are responsible for maintaining a record of the priorities and evaluating their 
impact. The Finance Officer is responsible for costing up the priorities and ensuring best value for money. 

• The impact of all actions will be reported through the Curriculum & Standards Committee. The Head Teacher is responsible for reporting the 
overall impact to the full Governing Body in their reports and at each Curriculum & Standards Committee meeting. 

• There is a named Pupil Premium Governor. 
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Success Criteria 

The evaluation of this policy is based on how quickly the school can ‘narrow the gap’ between socially disadvantaged pupils and their peers. 

The success criteria for the Pupil Premium Policy are: 

 
• Provision of research-based interventions and support for socially disadvantaged children. 

• The vast majority of socially disadvantaged children will meet their individual targets. 

• Effective parental pupil school support. 

• Having an effective system for identifying, assessing and monitoring pupils. 

• Creating a positive school atmosphere in which pupils’ differences are recognised and valued as full members of the school community; 
developing, confident and independent learners. 

• All children will have outstanding learning experiences. 
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Assessment information – Impact from 2018-19 
 

EYFS 

 Pupils eligible for pupil 
premium (PP) 

Pupils not eligible for PP 

 3% School Average National average 

Good level of development (GLD) 0 77% 74% 

Literacy 0 76% 73% 

Mathematics 0 85% 79% 

 
YEAR 1 PHONICS SCREENING CHECK   

Pupils eligible for PP Pupils not eligible for PP National average 

3% 97% 18% 

50% passed check 91% passed check 84% 

 
END OF KS1 

 Pupils eligible for PP Pupils not eligible for PP 

 5% School average National average 

% achieving expected standard or above in reading, writing and maths  33% 72% 69% 

% making expected progress in reading 100% 95%  

% making expected progress in writing 100% 86%  
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END OF KS1 

% making expected progress in maths 100% 92%  

% achieving expected standard or above in reading 67% 82% 78% 

   % achieving expected standard or above in writing 33% 75% 73% 

% achieving expected standard or above in maths 100% 86% 79% 

 
END OF KS2 

 Pupils eligible for PP Pupils not eligible for PP 

 12% School average National average 

% achieving expected standard or above in reading, writing and maths  71% 85% 71% 

% making expected progress in reading 2.9 2.8 0.3 

% making expected progress in writing 2.5 2.7 0.3 

% making expected progress in maths -1.1 2.4 0.4 

% achieving expected standard or above in reading 86% 94% 78% 

% achieving expected standard or above in writing 86% 92% 83% 

% achieving expected standard or above in maths 71% 92% 84% 

% achieving greater depth in reading, writing and maths 14% 39% 13% 

% achieving greater depth in reading 29% 54% 31% 

% achieving greater depth in writing 29% 54% 24% 

% achieving greater depth in maths 14% 54% 31% 
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Barriers to learning 
BARRIERS TO FUTURE ATTAINMENT 

Academic barriers: 

A Low levels of literacy/maths - some children achieve EXS but we would like more to achieve GDS on exit at KS2, whilst sustaining those achieving EXS. 
Gaps/weaknesses are often within the following strands of literacy: range of vocabulary, spelling, grammar & creativity within writing (influenced by 
personal range of reading and motivation). 

B Low levels of combined attainment for Reading/Writing/Maths combined - some children achieve EXS but do not achieve GDS on exit at KS2. 

C Low levels of oracy/speaking and listening skills (sometimes linked to SEN/D needs). 

SEN/D needs/barriers such as ADHD, dyslexia and speech and language difficulties impacts on progress for certain individuals.  
 

ADDITIONAL BARRIERS 

External barriers 

D Environmental factors - family dynamics/strains, financial, social capital, access to extended curriculum . 

E Mental health and wellbeing barriers - low self-worth/confidence impacts on resilience and capacity to take risks in learning 

F Access to services and support - support for families who are struggling to support their children either financially or emotionally. 

 
INTENDED OUTCOMES  

Desired outcomes  Success criteria 

A Further develop children’s literacy knowledge and skills - generalise 
to maths and other subject areas. 

Pupils develop sound skills and are able to overcome any specific barriers, 
resulting in good progress from their starting points.  

Increase the proportion of PP pupils that achieve EXS and GDS in reading & 
writing at the end of each key stage. 

Increase the proportion of PP pupils that achieve EXS in Maths at the end of 
KS2.  
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C Extend children’s vocabulary and word knowledge both in spoken 
and written forms. 

Increase the proportion of PP pupils that achieve EXS and GDS  in reading and 
writing at the end of each Key Learning Stage.  

D Further extend the curriculum to support greater access and build 
cultural capital. 

Pupils will have positive experiences and have opportunities to further develop 
their cultural capital. Their emotional wellbeing will improve, and they will learn 
strategies to help them manage challenging situations.  

E Children allocated mentor within school to help build behaviours for 
learning, develop access to universal school provision to support 
mental wellbeing. 

Their emotional wellbeing will improve, and they will learn strategies to help 
them manage challenging situations. 

F Signpost families to wider services and support through key working 
approaches. 

Pupils concerned lead a less stressful and unpredictable life and are able to 
develop confidence in themselves as learners. Their emotional wellbeing will 
improve and they will learn strategies to help them manage challenging 
situations.  

G Support families who are vulnerable or disadvantaged to access 
remote learning, support in the home during covid lockdown – 
personalised contact, support, coaching and teaching, access to 
school learning materials e.g. technology access, access to services 
to support family needs, food, books, services. 

Pupils and families concerned are provided with resources to support learning 
from home, regular social contact with key adults and their peers are facilitated 
through a robust, effective school policy. Pupils continue to develop confidence 
in themselves as learner, even when working remotely. Their emotional 
wellbeing will improve and they will learn strategies to help them manage 
challenging situations.  

H Support children’s reintegration to school September 20 – 
academically, emotional and mental wellbeing, learning motivation, 
behaviour support. 

Pupils concerned reintegrate back into school successfully. They will develop 
confidence in themselves as learners and gaps or areas of need, concern or 
support are addressed swiftly to avoid a widening gap between them and their 
peers. 

 

NB: Please note additional outcomes have been added for 2020/21 to address the impact of 
Covid-19. 
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Planned expenditure 2019-2021 
ACADEMIC YEAR  

Quality of teaching for all 

Action 2019/20 £ allocation 
2020/21 £ allocation 

Procurement of subject expertise consultants  
Working with NCTEM maths hub, develop subject expertise of teachers across all key stages.  
Maths lead working with key teachers to develop maths fluency and reasoning skills.  

£3000 
£3000 – EYFS – Y3 Spring 21 

Direct Teaching and Learning 

Meta-cognition & self-regulation (Building Learning Power/Zones of Regulation) 

To develop pupils’ metacognition and self-regulation in order to support them to be more independent and 
accountable for their learning. Teach pupils to use task/subject-related planning, monitoring and evaluation of 
particular strategies and aspects of their learning to develop their knowledge of themselves as learners and to 
motivate them to more independently manage their learning and take on challenges. Enable pupils to be ready 
to take on learning challenges and to take more responsibility for their independent learning.  

£1500 
£3000 

Use School Professional Partnership Review and identify next steps for the school by investigating: 

To what extent is all pupil’s language capability developed and extended to support reading and writing, 
particularly for disadvantaged children?  

To what extent do leaders’ actions enable all children, including disadvantaged children and those with 
Language and Communication issues, to engage with the curriculum?  

£1000 
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(Reflect on the development of early language, language gap, increase subject specific vocabulary and communication 
skills.) 

Use of funding for Joint Professional Development teams, lesson study model and coaching approaches to 
address gaps in knowledge skills and understanding across the curriculum. 

Pupils’ work is continuously monitored with a half-termly pupil by pupil review to ensure provision is well 
matched to emerging needs.  

£5,000 
£15,000 (add to Catch Up Premium) 

Curriculum review and development: 
19/20 History and Geography - focus subject leaders, SLT and Y3 and Y4 teaching teams. 
20/21 History, Geography and RE - focus subject leaders, SLT and Y2, Y3, Y4, Y5, Y6 teaching teams. 
20/21 Curriculum review to ensure BAME representation across the curriculum. 
Work in partnership with HEP and Christine Counsel to develop a strong curricula. 
Why are scope, rigour, coherence and sequencing the drivers of humanities curriculum?  

Each subject curriculum and its associated teaching approaches needs to secure the highest possible quality of 
education for pupils. Four closely related curricular attributes – scope, rigour, coherence and sequencing – 
define that quality. These four curriculum attributes are the means and measure of strong curricula because 
they ensure that the subject properly reflects the academic practices, outside of school, to which the subject 
refers and they ensure that this is organised in the best way to allow pupils to make progress and to thrive in 
their study of the subject.  

£10,000 
£10,000 
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Developing Teaching and Learning – Feedback  

Develop effectiveness of feedback to enable pupils to have a greater understanding and clarity about how they 
can improve their learning in order to make accelerated progress. Feedback involves not only the verbal and 
written responses to children’s work, but the ongoing identification of gaps in learning as it happens during all 
aspects of the lessons, checking for understanding and responding with high quality teaching points, support 
and consolidation. It encompasses the ongoing interaction between teachers, support staff and pupils as a 
dynamic response to the learning as it unfolds in each lesson.  

CPD and coaching provision for all staff. 

Start in the summer 2020 – did not start 
due to Covid. Focus moved to Blended 
Learning Policy and Practice for Summer 
Term and Autumn 1. 
Commence Autumn 2 2020 
 

19/20 Total budgeted cost: £20,500 

20/21 Total budgeted cost: £31,000 

Targeted support 

Action 2019/20 £ allocation 
2020/21 £ allocation 

Early Years Intervention – Spring Term   20/21 Autumn & Spring  

Provision of additional focused teaching intervention sessions for Reception pupils – early reading skills, 
phonics skills and talk boost/language programme, helicopter stories. 

£4500 
£2,100 

Provision of 1:1 mentoring, feedback and teaching sessions for targeted disadvantaged pupils. £10,000 
£10,000 

19/20 Total budgeted cost: £14,500 

20/21 Total budgeted cost: £12,100 

Other approaches  

Action 2019/20 £ allocation 
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2020/21 £ allocation 

Access to extended services - to develop social, emotional aspects of learning £5000 
£4000 

Access to culture capital - curriculum support e.g. music, trips, local and UK based learning opportunities  £3000 
£595 – review dependent on Covid 

19/20 Total budgeted cost: £8,000 

20/21 Total budgeted cost: £4595 
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ADDITIONAL INFORMATION 

The impact of the Pupil Premium Grant (PPG) will be measured as follows: 
• findings from lesson observations, learning walks and work scrutiny 

• on-going in-school termly data 

• end of year data – attainment and progress 

• end of key stage data/phonic check data 

• analysis of interventions provided 

• analysis of attendance data 

• SEND progress data 

• Behaviour Records 

• % parental attendance at events/meetings. 

To maximise the impact of pupil premium funding, Muswell Hill Primary School has set out the following priorities to ensure that the funding meets the 

needs of the pupils: 

1. Pupils are emotionally and physically ready to learn. 

2. Evidence of high quality 1st wave teaching and interventions that lead to raised attainment. 

3. A meaningful and enjoyable curriculum that engages and enthuses pupils. 

4. Evidence of engagement of parents/carers in their child’s learning and life at school. 

The school recognises the impact of high quality first wave teaching and the value of pupils learning together and sharing experiences; therefore, the 

allocations are targeted at all pupils in the setting/year group unless otherwise specified. 
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Assessment information – Impact from 2019-20 

 
There is no National published data owing to the impact of Covid-19. 

The school had completed mid-year assessments and reports to parents. The internal data was based on predictions for the end of the year.  

Therefore, the data below is that from Spring 2020 predictions for July 2020 for EYFS to Y5 and accurate assessment for Y6 July 2020. 

The data in black is from July 2019. 

EYFS 

 Pupils eligible for pupil 
premium (PP) 

Pupils not eligible for PP 

 10%  6 children School average National average 

Good level of development (GLD) 
NB: Due to some children with dual needs 3% were not able to be included. 
13 children were assessed as Level 1 EAL (this means they have little or no English – 
therefore unable to achieve national standard by June 2020) Therefore impacting on the GLD 
levels and reflecting the changing profile of the school. 

0%  58%  77% 
61% 

74% 

Literacy 14% 61% 76% 73% 

Mathematics 14% 79% 85% 79% 

 
YEAR 1 PHONICS SCREENING CHECK   

Pupils eligible for PP Pupils not eligible for PP National average 

5%  3 children 95% 18% 

50% passed check  
33.33% would have passed 

91% passed check   
73% 11 would have been in booster group 
3 could not access it, additional 3 with hearing and 
SEN needs.  

84% 
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END OF KS1 

 Pupils eligible for PP Pupils not eligible for PP 

 5% 3 children School average National average 

% achieving expected standard or above in reading, writing and maths  0% 33% 70% 72% 69% 

% making expected progress in reading 100%/100% 94% 95%  

% making expected progress in writing 100%/100% 89% 86%  

% making expected progress in maths 100%/100% 96% 92%  

% achieving expected standard or above in reading 33.33% 67% 76% 82% 78% 

% achieving expected standard or above in writing 33.33% 33% 75% 75% 73% 

% achieving expected standard or above in maths 33.33% 100% 84% 86% 79% 

 
END OF KS2 

 Pupils eligible for PP Pupils not eligible for PP 

 12% 7 children School average National average 

% achieving expected standard or above in reading, writing and maths  43%  71% 86% 85% 71% 

% making expected progress in reading 100% 2.9   100% 2.8 0.3 

% making expected progress in writing 100% 2.5  97% 2.7 0.3 

% making expected progress in maths 86% -1.1  97% 2.4 0.4 

% achieving expected standard or above in reading 72% 86% 90% 94% 
 

78% 

% achieving expected standard or above in writing  43% 86% 92% 92% 83% 
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END OF KS2 

% achieving expected standard or above in maths  57% 71% 92% 92% 84% 

19/20 No. of children with SEN & PP (& LAC) 57% (28%)   

% achieving greater depth in reading, writing and maths 29% 14% 45% 39% 13% 

% achieving greater depth in reading 43% 29%  64% 54% 31% 

% achieving greater depth in writing 29% 29%  43% 54% 24% 

% achieving greater depth in maths 29% 14% 53% 54% 31% 

 

Review of Expenditure 

Previous Academic Year 2019-20  

i. Quality of teaching for all  

Desired outcome  Chosen action / approach  
Estimated impact: Did you meet 
the success criteria? Include 
impact on pupils not eligible for 
PP, if appropriate.  

Lessons learned  

(and whether you will continue 
with this approach)  

Cost  

Develop subject expertise of 
teachers across all key stages. 

Attend NCTEM Maths Hub research and 
practice – deploy 2 members of staff to attend 
Year 2 of partnership 

Maths leader of learning led lesson study model 
to embed 5 big ideas with key year groups 

Set appraisal targets for key staff developing 
their maths knowledge and practice 

 

All teachers had PM targets for 
MM.  

CPD impact on all teachers 

Evidence in children’s outcomes 

Lead teachers supported Phases 
to implement MM approach.  

Staff developed confidence, 
knowledge and expertise over 
the year. 

Adjustments within curriculum 
for Y1 and Y2. Change in 
practice for Y3-5 using lessons 
study model. Covid impacted 
on role out. Feedback and 
children’s outcomes showed 

£9,000 
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impact from teaching and 
learning. 

Refer to internal data. No 
national data due to CV.  

On exit Y6 children achieving 
EXS 92%, GDS for PP children 
doubled to 29%. 

Develop pupils metacognition 
and self-regulation in order to 
support them to be more 
independent and accountable for 
their learning. 

Staff professional development: cognitive 
working load, working memory, Zones of 
Regulation & Emotion Coaching carried out over 
Autumn and Spring 1. 

Introduction of BLP through whole school 
assemblies – HT 

Create PP profiles for PPG children to track 
learning profiles and allocate mentor to support 
key children. 

Ensure PPM focus on Disadvantaged Learners 
in Autumn 1 and track their progress and 
attainment. 

Teach pupils to use task/subject related 
planning, monitoring and evaluation of particular 
strategies and aspects of their learning to 
develop their knowledge of themselves as 
learners and to motivate them to more 
independently manage their learning and take 
on challenges – explicit classroom practice. 

Enable pupils to be ready to take on learning 
challenges and to take more responsibility for 
their independent learning – classroom practice. 

 

All teachers with a greater 
understanding of CWL, beginning 
to impact on T and L. Language 
changes evident in PPM. 

Coaching support using Zones 
evident in many children. 
Reduction in behaviour incidents 
from Autumn to Spring Term.  

Staff more skilled at supporting 
children to co-regulate. Evidence 
of greater understanding of mental 
wellbeing and links to learning 
across a large majority of staff. 

Profiles established for all PPG 
children, carefully tracked and a 
focus for PPM cycle. More 
rigorous tracking of progress, 
mentoring system established. 

Green shoots of meta-cognition 
becoming more evident and 
specific teaching to support 
learning challenges, growth 
mindset, resilience building and 
independent learning skills 
progressing. 

 

Further work around the 
application of meta-cognition. 
Develop reflection tasks for 
learners. Greater emphasis on 
editing, revising. 20/21 

Links to knowledge-based 
curriculum – emotional 
regulation, learning about 
learning. 

£6000 
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School Partnership Review to  
reflect on the development of 
early language, language gap, 
increase subject specific 
vocabulary and communication 
skills. 

To what extent is all pupil’s language capability 

developed and extended to support reading and 

writing, particularly for disadvantaged children?  

To what extent do leaders’ actions enable all 

children, including disadvantaged children and 

those with Language and Communication 

issues, to engage with the curriculum?  

(Reflect on the development of early language, 
language gap, increase subject specific 
vocabulary and communication skills.) 

Identify areas of development and 
formulate an action plan to 
prioritise and address areas for 
development. 

Teachers were engaged using 
theory and  personal reading, 
prior to implementation to 
create agency and autonomy to 
drive a change in practice and 
systems that impact on 
outcomes for learners.  

A good model of approaches 
for CPD. 

Literacy Leader professional 
development and studies aided 
strategic overview. 

£8,000 

Establish an understanding of the 
importance of research to support 
staff’s professional development 
and practice to improve 
outcomes for all learners. 

Established Joint Professional Development 
teams, lesson study model and coaching 
approaches to address gaps in knowledge skills 
and understanding across the curriculum. 

Pupils’ work is continuously monitored with a 
half-termly pupil by pupil review to ensure 
provision is well matched to emerging needs. 

Staff shared understanding using 
of evidence-based research to 
influence practice in school. 

A sense of autonomy to drive 
forward practice that impacts on 
outcomes for learners. 

Ownership and drive for staff 
JPD. Range of experiences and 
expertise created collaborative 
approaches to learning. 

Rigour of PPM cycle ensures 
children do not slip through the 
net. 

Clear accountability for all 
children. Raise ambition and 
expectations of all pupils. 

 

£8,000 

Establish a working partnership 
with HEP and Christine Counsel 
to ensure the highest quality of 
professional input and research is 
used to support the review of 
MHPS curriculum. 

Why are scope, rigour, coherence and 
sequencing the drivers of humanities 
curriculum?  

Initial focus on the History and Geography 
curriculums – professional development 
focusing on subject leaders, SLT and Y3 and Y4 
teaching teams. 

Develop staff subject knowledge 
and challenge thinking. 

Make changes to the curriculum 
that addresses gaps and 
sequence of learning. 

Working with experts and 
evidence-based research is 
creating high quality of teaching 
and learning. 

The empowerment of Leaders 
is impacting on the curriculum 
overall. 

£10,000 
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Subject leaders are empowered to 
drive change and share expertise 
as they learn. 

Align evidence-based research 
and theories to inform practice 
and curriculum developments. 

Establish a quality knowledge-
based curriculum framework.  
Create a transition curriculum for 
lower KS2.  

Support colleagues in 
understanding and developing 
their subject knowledge and 
practice. 

Create time and space to 
establish a shared 
understanding. Learning takes 
time to go deeper and avoid 
racing ahead. 

Staff learn at differing rates. It is 
important to go slower to 
ensure everyone is progressing 
together. A long-term project. 

 

Specific support for PPG 
Support for access to services including play 
therapy, MASC, trips, Education Psychology 
assessments & mentoring. 

 
Always allow aspects of the 
budget to cover a range of 
possibilities. 

£8000 

 
 


